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	I: Could you describe your specific participation in the TIPS document, in terms of your role, the approximate timelines as best as you can recall them, and your responsibilities?
P18: OK, my involvement was with the Grade 8 team and what we were doing—we were looking at lessons—key lessons that needed to take place in the first month, or month-and-a-half, of the Grade 8 program. So, we had to establish what the topics were that we felt needed to be addressed, and why they needed to be addressed. And what we had to do, then, was to work on writing lessons that tried to take into consideration some of the major messages in the TIPS document.

I: I’m thinking the fall of 2002, when you would have maybe started with TIPS?

P18: Fall of 2002—we had, probably—this is where the memory starts to fade, but we had two or three meetings in there.
I: The first one I came to was in December of that year, and that was kind of the big group gathering—I don’t know if there were some smaller, just Grade 8 panel meetings, prior to that?

P18: No, I think that was probably my first meeting as well, and that’s where we sort of found out a little more about the big picture. 

I: How big was your Grade 8 group?

P18: I would say we had about eight to ten, or thereabouts.

I: Looking back, in a general sense, were you pleased with your overall contributions to that team?

P18: Yes, I was. I had, I mean, like everyone else on the team, we were very busy with so many other things—but what it did do was just allow some time to think about a very specific area—part of the curriculum—and trying to incorporate the lesson structure which evolved from the 3-part lesson. I, at that time, was becoming more familiar with that through Van de Walle’s work, so it was a matter of taking some of the pedagogy that I had been thinking about and sharing with teachers, and directly applying it to a concept and topics like—I was involved with the Pythagorean Theorem and Integers. So, I found that very rewarding because it was allowing me to revisit some topics that, way back when—when I was teaching, I had more than likely taught them in a more traditional manner.

I: Can you talk a little about the authoring process? Did you work mostly in isolation, and then come back together as a group, or did actually develop things as a pair or group?

P18: We did do some sharing—we sort of went away with tasks that were—we had volunteered to do certain tasks and work on certain lessons, and then we brought them back and did some sharing. And the sharing allowed us to see if there was overlap in what we had done, and whether there was consistency in the way we had approached it. And there were, you know, I recall—I guess the first time we brought things back, we saw different approaches to, or different ways that the tasks had been interpreted. But also, the process didn’t restrict us—everything didn’t have to be exactly the same way as the earlier go, which was good because it allowed us to do the thinking and to spend more time on the process, as opposed to worrying about the details of the formatting of the product. So, I think that was really a very valuable part—so, there was that flexibility. Certainly, I didn’t feel throughout the process, in terms of timelines—there was enough flexibility to accommodate and allow, for example, different individuals who had different responsibilities. 

I: OK, I’ll come back to that later on. Let’s go on to key messages. There’s lots of material in that big binder, and it keeps getting bigger, but if you had to boil it down—I mean, you’ve been exposed to it for over two years now—into a few key messages like, “Here’s what math education should look like,” what do you think TIPS is really saying?
P18: Well, I definitely believe that probably the key message—and I’d have to admit that, especially in the last year, I haven’t been working with the resources as if I was a coordinator or consultant—but I have, from my knowledge, and what I valued in it the most was about trying to help teachers see a way of teaching on a day-to-day basis that looked different from the traditional way of teaching mathematics. You know, “Good morning,” you take up the homework, you put a few examples on the board, and you give seatwork. Whereas that 3-part lesson where they used sort of—or I think it was four parts—they used that acronym MATCH, to try and help teachers see very clearly how a lesson’s structured. So, the kids get a chance to think about what they’re going to learn; to explore a little bit, and to puzzle over what it is they are going to learn; and then the teacher sort of pulling it all together at the end, with a rich discussion and some teaching. So, for me, that I think is probably a key message. If there’s anything we—if there’s such a thing as a starting point, or let’s not call a starting point, but a place where we need to pick up on and sort of help develop teachers and, sort of, promote change—would be to try and break that, you know, that grip of the traditional three-part lesson—take up homework, teaching, examples—that there has to be these other types of lessons as a core, or a critical way, or a key component of a full repertoire of teaching strategies. So, for me, that is certainly one of the strengths. I’ve also referred to the section called Processes—and I like the way there’s that thinking around Mathematical Processes—getting teachers to think about what kids do as separate from the stuff they learn, the content. They focus on teaching as being not only about the math—the concepts—but also developing those processes, in terms, again, of the hypothesizing, to think, reflect, communicate—and all those rich processes that, in the end, become more valuable than—depending on which occupation they decide to pursue—but certainly everyone has to problem solve, communicate, use inquiry, hypothesize, etc.
I: OK, let’s go back to the flexibility factor. What I’ll ask you here is, The way this was set up—you’ve already mentioned—we were asked to go forth and create something, and then come back and there was kind of this interaction back and forth with the Steering Committee and whatnot—in your mind was there enough flexibility, or too much, or just right? Could you just revisit that again?

P18: For me it was just right. You know, I think there was—at times I felt that I hadn’t sort of accomplished as much as was needed because there were other things that I had to deal with, but the amount of work that I had to do and the flexibility, in terms of timeline, was enough that I could get done what needed to be done, and in the end I was quite happy with what I had been involved in—and things that I had learned in the process. My understandings had also grown from the work that I was doing and the discussions that I was engaged in with other teachers and coordinators.

I: You had mentioned the transition from the Van de Walle to the MATCH template that was developed, and in talking to a lot of folks, this seems to be a pivotal moment in that writing history, when suddenly this template was introduced and now all of the writing up to that point in time had to be changed or translated into this template, and not always with the easiest trimming, so to speak. So, I guess my question to you is, How much did that template affect you and your work, and was it a problem or was it a good thing, in retrospect? Could you talk about that moment when the MATCH template was introduced and how that was dealt with?

P18: Well, for me, again, I mean I may have been—there may have been some discussions that talked about a lesson template, and I certainly was—and again, based on the work that I was already doing as a consultant—already trying to help frame a lesson structure that was different from the traditional structure. So, I welcomed a format that highlighted and tried to convey in a very clear way what lessons, in a different format, might look like. Because in my belief, you’ve got to give kids the time to think about, mull over, and investigate before you start to pull it all together in class. You know, when the cause is worthwhile, if it means that there are some changes, you do them. I don’t remember—I don’t recall it being a major problem, because I think I had already sort of structured—it may not have been as specific a structure, but I also know that the central team—because I wasn’t a lead in any of the work—did work with what I submitted and sort of refined it so that it fit the template, you know, better. So, I didn’t—I found that I had no difficulty with it—as a matter of fact I was quite happy to see it end up in that format.
I: OK, so when you saw your final product, it was recognizable—it wasn’t something totally different—it had just been tweaked a little bit?

P18: Yes, it definitely was kind of neat to see.

I: Can I talk to you a bit now about [P5: Steering Committee/Project Leader], in particular now, as the Project Leader—her style of leadership? What you saw throughout those months? You know, motivationally, in terms of communication, all those things—how does [P5: Steering Committee/Project Leader] work on a big project like this?

P18: Well, I had worked with [P5: Steering Committee/Project Leader] on the CARE package a few years back, and those are the two projects that I’ve worked with [P5: Steering Committee/Project Leader] on, and certainly she has a clear idea of what it is that she would like to see, although it is not a mandated idea—she’s very open to listening to suggestions and how that initial vision could be transformed, how it can incorporate rich ideas. Her understanding and appreciation of mathematics is first and foremost in the project, so any ideas that come up, if they enhance the learning experience for kids around mathematics, then you know that they’re going to go somewhere. So, because that is authentic and genuine and clearly communicated, it certainly was a very important feature—important aspect of that leadership, and knowing that it was all about trying to make mathematics a richer experience for kids. Which I think is, you know—when you bring people together, if you have a common goal—whether it’s a common enemy or a common goal—it really helps to pull a team tighter together. I think that the need to address 7, 8, and 9 Applied was high—I know that myself, among many, prior to this project, was saying, “We need something—support materials for 7 and 8,” because our textbook situations were not, you know—the province did not have resources that were in line with the curriculum. I’m still working with [P5: Steering Committee/Project Leader] and I do really enjoy working with her.




