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	Subject/Course:  The Arts - Visual Arts    
	Name:   Laurie Foley, Shauna Hannah, Danielle Peters, Loreyna Rosenow, Andrea Smeelen, Melissa Mather

	Grade Level:   8
	Date:  anytime

	Topic:    Art history – Pablo Picasso’s use of colour to    

              convey emotion
	Time:    90 minutes 


	1. Expectations 

      The Grade 8 learners will:

	a) Expectations:

8a40
Grade 8
PLNR02
The Arts
Visual Arts
Critical Thinking
– 
Explain their preference for specific art works, (either Picasso’s Blue or Rose period), and their understanding of the ideas and feelings expressed in the work.
8a35
Grade 8
PLNR02
The Arts
Visual Arts
Creative Work
– 
Produce a two dimensional work (on an 8/10 canvas) of art involving painting that communicates feelings (using warm and cool colours) for conveying a specific mood.

8a39
Grade 8
PLNR02
The Arts
Visual Arts
Critical Thinking
– 
Explain how the effective use of colour contributes to their own art work’s ability to communicate feelings and convey ideas.

 


	2. Preassessment

	a) Learners:
· Students have created their own paintings in previous classes
· Students know how to mix colours
· Understand the concept of using their entire canvas when painting

· Students are familiar with the colour wheel and  are proficient in recognizing and mixing primary, secondary, tertiary and complimentary colours (know which colours are warm and which are cool)
· Students have had some art history lessons in past grades.

· Students understand proper writing conventions (paragraphs, sentence structure, ordering and sorting ideas) and have had some experience writing paragraphs about their own art work in order to defend their artistic decisions and choices.


	b) Learning Environment:
· Students sit in groups of four (see seating plan in top right-hand drawer of teacher’s desk)

· Students will remain in their seats while art history lesson is taught.  

· Teacher will be at the front of the class during lesson, and circulating the classroom during the application. 

Adjustment to the learning environment:

· Prior to the class, the teacher will set up paint (bottles of: red, blue, yellow, black, white) and two apple juice cans with water at every seating group

· After the lesson, the teacher will allow the students to come to the front and gather supplies from the buffet.

· The buffet will be set up by the teacher during the first nutrition break
· Items on the buffet: 

                30 canvasses

                Palettes (60) – plastic lids, etc

                Popsicle sticks as palette knives (30)

                14 apple juice cans (to hold water)

                 A variety of paint brushes (60)


	c) Resources:
For lesson:

· Book: Picasso: Soul on Fire. Author: Rick Jacobson.  Illustrated: Laura Fernandez and Rick Jacobson. Pg 1-7 ISBN# 0-88776-599-8
· Book: Pablo Picasso. Author: Ingo F. Walther.  Illustrated: Benedikt Taschen. Pg. 16, 20, 22

ISBN# ISBN 3-8228-0284-0
· Projector screen

· AV cart with laptop/PowerPoint and projector

· Exemplars: 2 8/10 canvases – exemplars of how to use colour

For application:
· Tempera paint: red, blue, yellow, black and white

· 30 canvasses

· Palettes (60) – plastic lids, etc

· Popsicle sticks as palate knife (30)

· 14 apple juice cans (to hold water)

· A variety of paint brushes (60)
· Smocks (students bring their own – extras located in box at side of classroom; box is clearly labelled “Smocks”)



	3. Content
	4. Strategies

	a) Introduction
Hook – read aloud: “Picasso’s Soul  on Fire”

	a) Teaching Strategies
(10 minutes)
Read pg. 1-7. Show the PowerPoint that corresponds with the pictures on the page.  
Reading these pages will introduce students to Picasso’s life and his path toward his Blue and Rose periods. 

	b) Establishing the Learning
Key facts and information about Picasso’s Blue period – using The Tragedy, 1903
Oil on wood, 411/2 x 27 1/8 in.

National Gallery of Art, Washington

(# 1-10 taken directly from Pablo Picasso)
Key facts and information about Picasso’s Rose Period – using 
Tumblers (Mother and Son), 1905

Gouache on canvas, 351/2 x 28 in.

Staatsgalerie, Stuttgart

(#11-18 taken directly from Pablo Picasso).
Blue period exemplar
Rose period exemplar
Demonstration of how the exemplar conveys specific emotions and ideas


	a) Teaching Strategies

(10 minutes)
Change the PowerPoint screen to the painting “The Tragedy” 

1. Explain that it was grief that made Picasso make this picture.  

2. Explain that it was the death of his friend Casagama that created a turning point in his life.  

3. Explain that there are suggestions of death in all of his paintings in the Blue Period. 

4. Explain that Casagamas’ death caused Picasso to paint this picture

5. Ask the class to examine Picasso’s use of colour in this painting. 

6. Ask the class: “How do you feel when you look at this painting?”

7. Ask the class: “How does the use of the colour blue influence your feelings and emotions about/toward this painting?”

8. Explain that the choice of the theme also explains why he chose a predominantly blue tinge.  Blue seemed to be appropriate colour to convey feelings of grief and sadness. 

9. Say that Picasso continued to use this colour for 4 years.

10. Explain that his colour became more monochrome.

11. Explain the meaning of monochrome to mean the use of one colour. 

12. Explain that Picasso’s paintings show very slight hints of green or red.

13. Explain that the colour blue became an independent stylistic device. 

(10 minutes)
Change the PowerPoint screen to the painting “Tumblers (Mother and Son).
14. Explain that there is only a touch of melancholy left now, in the Rose Period

15. Explain that Picasso seems to have acquired a pleasantly sweet quality, “like a delicious luxury, enjoyable to indulge in”.

16. Explain the painting: The mother sorrow seems insignificant compared to her classical features, and so does the scantiness of the male in view of the delicate way in which the plate has been painted. 

17. Explain that in Picasso’s Blue period, the isolation of the figures was reflected in the smoothness of the painting on the canvass, which made them seem distant.

18. Explain that now, however, there is only a very thin coat of paint, and there is no impression of coldness or poverty whatsoever.

19. Ask the class if they believe the use of colour a) reflects or b) creates the mood of the painting. 

20. Explain that the paint has been applied very lightly, which gives the picture an air of refinement:  “Poverty has a beautiful side”.
21. Explain that there is a sharp line marking the distinction between the two periods. It is not only a matter of formal stylistic devices, but also subjects, which change considerably. 
22. Explain that clowns, type rope walkers and harlequins in the Rose period took the place of the blind and the decrepit, of beggars, poverty and depression that marked the Blue Period.
23. Ask the class how their feelings and emotions in reaction to this painting (or their overall interpretation of the subject matter) would change if cool colours were used in place of warm colours. (ie Blue, not Rose).
(5 minutes)

24. Explain that this painting is done in cool colours such as blue and green.  These colours portray emotions of sadness, loneliness and depression.   
25. Explain that this painting depicts the same subject matter, but uses warm colours such as pink, red, orange and yellow.  These colours evoke peacefulness and happiness.  Also, since these colours are present in a sunset, these colours also evoke calmness.  

26. Reiterate the importance and impact that the use of colour can make in the mood and feelings the painting conveys.       


	4. Strategies (continued)

	b) Consolidation of Learning:
(5 minutes)
· Ask the students to put up their hand if they can list the warm colours from the colour wheel, and the cool colours from the colour wheel. (Answer:  warm colours include reds, yellows, and oranges; cool colours include blues, greens and purples)
· Ask the students to explain what kind of emotions warm colours convey (Answer: peacefulness, happiness and calmness)
· Ask the students the explain what kind of emotions cool colours convey (Answer: sadness, loneliness, and depression)


	c) Application / Reaction:
(40 minutes)
· Have the students write a paragraph explaining why they prefer either Picasso’s Blue or Rose period 

· Have the students create a painting on an 8x10 canvass that uses colour to convey emotions/feelings and ideas.  
· Have the students write a second paragraph that defends their colour decision in their own painting explaining how and why their use of colour conveys a specific emotion and specific ideas. 

· The students will be given one extra 40 minute work session (in addition to this 40 minute session) during the following Art period.  Incomplete paintings after this period can be finished during open Art time any day during first nutrition break.  Any incomplete write-ups after the additional 40 minute work period will be homework.

· The teacher will circulate the classroom during the application  



	5. Assessment

	Using the writing rubric attached, students will be assessed on their ability to explain their preference for either Picasso’s Blue or Rose period, and their understanding of the ideas and feelings expressed in the work. Students will be assessed on their ability to create a painting on an 8x10 canvas that uses colour to convey emotion and to explain how they used colour to communicate feelings and convey ideas.

Using the “painting” rubric attached, students will be assessed on their use of colour to portray emotions and ideas within their art work. 



	6. Reflections

	a) Learning Expectations
N/A


	b) Effectiveness
N/A


	c) Next Steps
N/A
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